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Abstract
Achieving the didactic communicative competence through teaching practice, need of achieving teacher’s competence. The 
student teachers for Preschool and Primary School, need to develop specific abilities and skills. These can lead to the integration 
of future teachers in a modern school based on communication.
In order to know the students’ theoretical and practical knowledge, and to identify the importance of the communicative 
competence for them, we administered a questionnaire survey on a sample of 58 undergraduated students of PIPP specialization, 
from the 3rd year of study.We wanted to find out which would be the ways to make the communication efficient.
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1. Introduction
Achieving the didactic communication competence and, implicitly, developing the communication skills through 
teaching practice activities, need achieving the general and specific teachers’ skills. Thus, passing this ability to the 
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students who will become teachers for the Preschool and Primary School Education, needs, on one hand, the 
development of some professional attitudes, abilities, skills, capacities to the didactic discourse, and on the other 
hand, the development of relational behaviours. This can lead to the integration of future teachers in a modern 
school which emphasizes on communication and interrelating.
2. Theoretical foundation
In presenting our study we achieved, it is imperative to outline the terms that appear in the title. Therefore, the 
most general term, which is targeted to be developed through the pedagogical practice and not only, the didactic 
communication, designates "all the activities involving the transmission and reception of messages whose content 
aims learning, training, and developing the knowledge, skills, and abilities in the process of school education and 
teaching" (Petrovici, 2010).
Competence is the proven ability to properly select, combine and use the knowledge, skills and other acquisitions 
consisting of values and attitudes for successful resolution of certain categories of work or learning, as well as for 
the professional or personal development under conditions of effectiveness and efficiency. Whereas the standards 
regarding the evolution in the teaching career is addressed to the graduates of higher education, the description of 
the professional skills that make up the professional standards regarding the evolution in the teaching career was 
achieved using the descriptors of knowledge, skills and attitudes established by the CNCIS (National Qualification 
Framework for High Education) Methodology, which are also recognized and defined by the National Education 
Law, too. The set of competences that are general and specific to the standards of the didactical position of teacher 
are approved by MEC in 2004, comprises six categories of basic competences: 
x methodological skills;
x communication and relational skills;
x student assessment skills;
x psychosocial skills;
x technical and technological skills;
x career management skills. 
These are the skills that will also be taught by the specialization of the Faculty of Psychology and Educational 
Sciences of the University of Babes-Bolyai, namely Primary School and Preschool Education.
However, these skills are not listed in the professional skills category, according to the RNCSIS planning for the 
profession of teacher for the primary school and preschool. In this regard we might propose its introduction within 
the C2 competence category, in the following form: the use of a educational speech based on communication skills 
by combining the forms of communication and by applying some effective methods of communication at the verbal, 
nonverbal and paraverbal levels in the act of teaching.
The communication and relational competences appear in literature also as Specific communication competences 
of the primary and pre-school staff, but also as linguistic skills and competences, among the 8 key-competences - the 
ability to communicate verbally and in writing, to understand and make others understand different messages in 
different situations.
The communication competence was defined by the specialists in general linguistics, and all aspects have in view 
the fact that it focuses on the ability to demonstrate appropriate communication behaviours in the given situations. 
Jablin et. al. (1994), argues that we talk about the communication competence when the communication is 
characterized by a set of skills that include strategic knowledge (about the rules and norms of appropriate 
FRPPXQLFDWLRQDQGGLIIHUHQWFDSDFLWLHVHQFRGLQJDQGGHFRGLQJ3kQLúRDUă/XPLQLĠD,DFREDVVHUWVLQWKH
same book, that beyond the linguistic ability, which requires the knowledge of the language, the communication 
competence represents the skills within which the linguistic and socio-FXOWXUDONQRZOHGJHDUHLQGLVSHQVDEOH&XFRú
2005). It includes the verbal, paraverbal, and non-verbal communication, and also the rules of contextual placement 
of the mutual interaction rules, of the principles of communicational ritual. 
In order to develop the student teachers’ communicative competence, we must consider the following 
characteristics of communication that form the basis of the course of our quantitative study: 
x targeted;
x evaluative and self-evaluative;
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x interpersonal;
x assertive;
x engaged;
x expressive;
x declarative.
Within the didactic communication, customized in the communication abilities owned by the students, the 
analysis of the source and his message are of high priority. Therefore, if the student proves inclination towards 
teaching tact, elocutionary and expressive skills, we can say that the act of communication was mostly achieved, 
becoming himself actor in the process of didactic communication. The efficiency of receiving the message by 
trained students depends on factors such as: the complexity and the difficulty of the informational content, the 
context in which the didactic communication is achieved, but especially the way in which the message is structured, 
aspects noticed at a certain point as blockages in communication, blockages that occur as a result of inadequate 
communicational behaviours.
Based on the major elements of the David Berlo communication process (Keltner, 1970), the SMCR model is 
suggested: source, message, channel and receiver. 
Table1.
Source                                      Message Channel Receiver
Communication skills              Elements                
Attitudes                                   Structure                
Knowledge                               Content                  
Social System                                                         
Culture                                     Transmission          
See Communication 
skills
Attitudes 
Knowledge 
Social system
As shown, the communication competences are those that are first in the hierarchy of the qualities that are 
necessary in order to be a good source. Also, we notice that both source and the receiver must have the same 
categories of characteristics so that the act of communication is an effective one.
In those claimed above, we referred to the didactic communication and to the communication competence, which 
are of particular importance in the initial training of the students following the Preschool and Primary School 
Pedagogy specialization. 
3. Methodology
Assuming a thorough knowledge of the specialized training of students at a theoretical level, but mostly practical, 
through the lessons and activities, we have administered a quantitative study among 58 students following this 
specialization. Therefore, we used questionnaire-based survey in order to focus at the micro level the knowledge of 
their communication competences and the perturbing factor, but also to identify their causes. We also wanted to find 
out the ways for improving the didactic communication proposed by the surveyed students. 
The hypothesis that we intend to test is based on the premise that by supporting the educational activities, the 
students develop their communication skills that contribute to the development of communicative competence.
The administered questionnaire included a total of 5 items, enrolled within those semi-objective, with structured 
questions, which targeted:
x Items 1 and 2 - the self-knowledge of the communicative behaviour by specifying the strengths and weaknesses 
of performing the teaching activities;
x Item 3 - identifying the difficulties that stand in the way of the effective communication;
x Item 4 - ranking the communication skills according to the own interests allocated to them;
x Item 5 - naming some specific ways to optimize the communication.
In the process of setting up the questionnaire, we chose to firstly identify the student's self-evaluative capacities, 
and therefore we proposed two items regarding naming the strength(s), as well as the weakness(es) in supporting 
educational activities. It was an important point of departure in order to identify the communication skills held by 
them, identifiable through the teaching. The next item aimed exactly the skilled developed through didactic 
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activities and specific ways of development. Because the subjects involved in the research are in the stage of initial 
training, it seemed important to consider the blockages occurred in the didactic communication process, in order to 
build ways of avoiding or mitigating them in their future teaching career, or in the practical activity of the future 
students. We also appreciated that is necessary to explain the situations encountered, the causes and the reasons why 
they consider that these blockages occurred. Furthermore, we wanted to make a hierarchy of the communication 
skills, depending on their importance within the effective teaching activity.
3. Results
To item referring to the strength of teaching practice activities, the respondents mentioned the following: correct, 
clear, accessible expression, continuous dialogue with students, open communication, the coherence of the 
communication, the accessible transmission of information, the question and answer techniques, the arrangement of 
the desks so that the communication with students is facilitated, the interactive methods used that encouraged pupil-
pupil communication: Inner circle-outer circle, Froze- Melt, knowing very well the scientific content and steps of 
the activity due to efficient lesson planning, empathy, responsibility in the act of teaching, precision in formulating 
tasks, the given explanations, the proved spirit of observation, the efficient use of the educational resources, the 
feedback given by the preschoolers, creating the motivation for learning, as well as maintaining the students' interest 
and attention during the lesson. After analyzing these answers, we can claim and state the following:
x The motivation of successes due to the previous theoretical and practical studying;
x The focus on the self's strengths, specially on issues of didactic discourse;
x The highlight of some professional qualities, which are based on a good didactic relationship with the 
preschoolers.
In the category of weaknesses, we identify the following: the emotions that are difficult to manage, the intensity, 
volume and tone of voice, verbal communication when there is nervousness, the lack of class management, 
difficulties in communicating a large volume of knowledge in a limited time, uninteresting teaching materials, the 
inability to draw and maintain the attention, the management of the time. There were also respondents who claimed 
that they have faced no difficulties in teaching, so there were no weaknesses. 
If the strengths were included in the category of personal skills, the weaknesses refer to external factors that 
cause failures in the act of teaching, namely: the preschoolers’ behaviour, not enough time for teaching, the pretty 
hard scientific content of the subjects taught. The most often cited weakness was the one referring to the 
management of nervousness that sometimes overwhelmed the students, especially in the first minutes of the lesson. 
In both cases are invoked the teaching aids which constituted according to their quality and correct and effective 
integUDWLRQLQDFWLYLW\HLWKHUVWUHQJWKRUZHDNQHVV7KLVLVLPSRUWDQWIRURXUVWXG\EHFDXVHDV3kQLúRDUăVWDWHGWKH
oral communication must be supported by attractive materials in order to be effective. The same can be said about 
the management of the collective of preschoolers, while it is known the fact that again, the didactic communication 
leads to a proper management of the situations arising; here, we are referring to verbal communication (oral and 
written), nonverbal communication, paraverbal and interpersonal communication.
Regarding the communication skills developed, they were ranked as follows:
As expected, the oral communication, is the one that is used most often in the act of teaching, at the level of the 
practitioner students, it is the one that is on the first place in the hierarchy, being chosen 23 times. Other five 
students place this type of communication on the second place, thirteen students place it on the third place, 4 
students on the fourth, and three on the fifth. Even if in the human communication it is argued that only 7% of the 
communication act is owned by oral communication, and 38%, respectively 55% by paraverbal and nonverbal 
communication, we can say that in didactic communication, at least in the initial teaching, this fact is somewhat 
contradicted, as what we orally convey is of great importance. 
On the second place in importance is the ability to listen, with eleven first places, twenty-two second places, 
twelve third places, three fourth places, two fifth places. This ability is important, especially at the level of the 
primary school children, since besides the fact that they transmit information on various topics, the student, namely 
the teacher, must have active listening skills and must be able to determine the student to communicate strictly on 
the topic in question, otherwise the communication may be affected in the sense of managing the time during a 
lesson. 
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Asking questions also occupies an important place in the hierarchy, with nine first places, eight second places, 
seven fourth places, four fifth places three sixth places, three seventh places.
In the students' opinion, next is the empathy, which has six second places seven third places, eleven fourth places, 
four fifth places, ten seventh places. We think that the explanation of these choices lies to be the fact that in the 
effective teaching activity developed during 50 minutes, doesn't offer enough situations to practice empathy, 
students being focusing on teaching itself and on rendering the content. 
The nonverbal communication does not enjoy a very high appreciation, holding three first places, seven second 
places, four third places, eight fifth places, fourteen sixth places, and fourteen seventh places. Even if, in the case of 
the teaching practice, the elements of nonverbal communication are well perceived by mentors and university 
coordinator, they are difficult to be identified by the student himself. Therefore, the most common indicators of 
nonverbal communication, especially through the emotional experiences, are: the continuous movement of hands, 
the position near the blackboard, in front of the preschoolers, blushing, frequently watching the clock, the need of 
the permanent visual contact with the coordinator-mentor for receiving an immediate feedback; 
Paraverbal communication occupies eleven second places, four third places, ten fourth places, seven fifth places, 
eight sixth places, and ten seventh places. Within these indicators, the following were observed: the speed with 
which we speak, the lowering of the tone of the speech, the voice's volume, the use of pauses, hesitations, etc.
The written communication holds three second places, six fourth places, twenty fifth places, eight sixth places, 
and thirteen seventh places. The explanation for this choice is that the students allocate very little time to the written 
communication during a lesson. However, laying out the lesson, a key element of the success of carrying out 
didactic activity, involves written communication, without which, in the initial training, the oral communication 
through the carrying out the lesson cannot be unrolled. Therefore, the written communication, in this case, becomes 
the support of the effective oral communication.
Regarding the difficulties and barriers to the effective communication, the respondents have listed the following:
x uncertainty in explanations;
x some preschoolers’ misbehaviour;
x the pupils' difficulties in understanding the contents;
x the pupils' disinterest to the subject of the lesson;
x paraverbal and nonverbal communication;
x nervousness;
x unclear expression;
x the form of the questions;
x the presentation of the tasks;
x not knowing very well the children;
x the inability to make the scientific content accessible;
x the inaccuracy of the explanations;
x not having a good grip of the content to be taught;
x the ad hoc settlement of the problems encountered;
x stammering;
x the students' lack of motivation which led to their loss of interest to the lesson and the trainee's emotional 
blockage;
x difficulties of expression caused by nervousness;
x concepts that are difficult to explain;
x the free communication, without written support;
x the poor explanation of the tasks.
All these barriers, difficulties and blockages are being encountered due to the fact that the pupils are in the initial 
stage of formation. However, many of them are caused by the lack of an effective preparation of the lesson plan, 
and, implicitly, the poor layout. From our experience, we can state that these problems are identified especially in 
the beginning of the teaching practice activity, so that, during the development of the professional skills, they 
diminish or even disappear, in some cases.
In order to make the teaching practice activities more efficient, the following ways to improve were listed:
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x choosing an attractive subject;
x experience;
x mastering the contents;
x the thought, affectivity, motivation, and willingness of pupils;
x to come into notice;
x pupil's interest;
x more time spent with the pupils;
x interesting topics for the students;
x merging the communication skills;
x a good relationship between children and teacher;
x deepening the knowledge regarding the didactic communication;
x different trainings for developing students’ communicative competence;
x practice;
x a better training;
x controlling the nervousness;
x studying some communication techniques;
x emotional self-control and a serious planning of the lesson;
x development of the communicative skills;
x systematic training;
x well-knowing the preschoolers.
4. Discussions 
Following the submission of the results of our study, we can highlight the following strengths: 
x the obvious ameliorative effect, for new perspectives of action;
x the engagement and motivation of the respondents to develop some successful didactic activities;
x theoretically and practically identifying:
x the awareness of pupils' communication skills;
x the challenges/barriers/disturbances in didactic communication;
x the means to make the didactic communication more effective, in order to support the pupils that are in the initial 
learning stage.
The shortcomings were referred to the following aspects:
x the small sample;
x the subjectivity of the respondents;
x the students’ different theoretical and practical training.
5. Conclusions
Starting with the premise that the purpose of a questionnaire-based survey is not only observant, but also 
ameliorative, we believe that our results can be translated into practical terms, by being significant, and we believe 
that future surveys can be developed in order to allow the separation of some deeper connection factors and 
variables involved in our study.
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